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'l AYING-2-GETHER: TEACHER SENSITIVITY AS A BASIS FOR
IN( LUSION IN PRESCHOOL - NEW CHALLENGE FOR PRESCHOOL
TEACHERS IN SLOVAKIA

4 Anna Klimentova, PhD
» ). Sona Grofcikova, PhD
~  tantine the Philosopher University Nitra, Slovakia

AN TRACT

level of teacher training, as well as well-designed career development and long-
learming of teachers are considered to be very important standpoints for education
Lo preschool to university settings. It is no doubt, that without professional
\petences of teachers, quality education of preschool children cannot be secured.
nnpcun organizations explicitly argue for providing and securing high-quality early
“Wildhood education (e.g., European Commission, 2013; European Council, 2011).
ol studies have provided compelling evidence that an investment in education and
Lulning benefiting young children produces the largest gains in terms of human capital,
1 hoth children (e.g., better job, higher income, better quality of life) and society. The
/(4 program is focused on teacher sensitivity in education in a kindergarten. The
Wiention of the program is to help the teacher improve the environment with play
W livities in order to help children to better inclusion and socialization in kindergartens.
Within the project, free and directed plays are defined based on the theories of Pianta
{10], Hamre et al. [5], Vancraeyveldt [14] and others. Based on the above mentioned
woretical sources of the program, we apply individual principles in Slovak conditions.
Il program is implemented in a kindergarten with two teachers and two selected
hildren, who have behavioural problems and problems with adaptation in the
‘lussroom environment. The paper deals with the description of child behaviour and
\wacher intervention through P2G. The analysis of realized video recordings shows the
possibility to implement the program in Slovak kindergartens with regard to the socio-
cultural context. At the same time, it will serve as a methodological source for pre-
wivice and in-service teachers. The outputs of the project published on the web
platform in MOOC will provide the possibility for sharing the mutual experience of
\indergarten teachers at the European level, which is also the goal of the project and it
contributes to the internationalization of pre-school education. The project will answer
ihe challenge in supporting attractivity of teacher profession: all categories of teachers
involved in the project (in-service preschool teachers, university teachers/teacher
iruiners and pre-service preschool teachers) will get opportunity to enhance their skills
in innovative methods of education, to use ICT in education, to present their creativity,
wense of human understanding and believes that teacher profession is a way how to help
in developing child individuality and personality as well as in supporting
wocial/mankind development.

Keywords: playing together, preschool education, Massive Open Online Course
(MOOC), teacher sensitivity, child behaviour

https://doi.org/10.5593/SWS.ISCSS.2019.4 379




6t ; -
SWS International Scientific Conference on Social Sciences 2019
Section Education & Educational Research

INTRODUCTION
1 behaviour refers to disruptive and harmful behaviours for others (hurting other
. being disobedient, talking back..) and has been shown to be linked to future
imuladjustment in several areas, such as peer rejection, social isolation, school
. und mental disorders [7], [1]. Finally, this behaviour becomes not only a risk
4 {ur the child’s development, but also for class climate and for the teacher as well.
lure it is inevitable to redirect this behavioural maladjustment in an early stage
1| Ihe P-2-G intervention was developed for pre-schoolers showing relatively high
s of externalizing problem behaviour and their teachers [15]. Teacher-child
wtions are considered as environmental factors that influence pre-schooler
\loural adjustment. The growing number of observational studies has aimed at the
Iwtween the affective quality of the teacher-child relationship, teacher behaviour
r behavioural adjustment [9]. The interventions grounded
aimed at improving pre-schooler behavioural
the teacher-child relationship and teacher

h' . - . .
Nlegtl;f;l::l:jzatloz gstltutxons from Leuven, Belgium; Amsterda d Le
» and Porto, Portugal. Eu P oo v
ah & : Y . . .ropean organization ici
Comn‘:fsl;?g;g Zh(;%?quallty early childhood education fosrea)l(l‘l)lfl:t'llz e
5 : European Council, 201 1). This demand is aliglner:n (tigi.
wi !

steering doc
g uments, such as the UN ‘Convention on the Rights of Peapl

“napement and pre-schoole
. utschment and learning theory,
“lwstment by focusing on both enhancing
v iour management are on the rise [14], [1 5]

Sonding to attachment theory developing a secure attachment bond with primary
Lweplvers is important to promote children’s development and to prevent adjustment
alizing problem behaviour in particular. (see meta-
]. Parents are the primary attachment figures for most

e. Children

prompts societies to value divers; creatin j
o iversit » g a school
combat discrimination. Y, to promote the respect for differences |

Currently, societi i

f es are facing new chall i

refugee crisis, exclusi hew challenges of increasing diversity j ,
g s ion of i S rsity in Euro,

( minorities). Within this context the need for a da ( ‘
pblems in general and extern
wilysis by Fearon et al. 2010) [3
Wldren and relationships with teachers are time-limited and not exclusiv

largest gains in terms '
t of human capital, f :
Income, better quality of life) P » lTor both children (e.g., better j
and : 2 r job
Following the refugee crisis and anSOif]lcC:ey (6 Inas crime, less unempl' \ yend a lot of time with their teachers for at least one school year. Teachers can be
asing super diverse society, the \mporary considered as attachment figures playing the role of secure base and they
Wy influence children’s adjustment in preschool [2]. High-quality teacher-child

(lutionships are considered important resources which may help children to maintain

in :
general and for at risk children in particular.
wlequate behaviour or redirect externalizing problem behaviour in times of stress at

lc-i;::l'aratio? on education (2015). In this way
rizontal priorities: : s
i priorities: Enhancing the quality of early childh i
s -t-l‘?n, training, and youth. Recent research has h oo education aiigy jool.
ensitivity fc : s shown the j ikt 3 "
Cmotiona{ d:\;ﬁ; oung children’s recent and later academic ebellr:; portance gy . | varning theory focuses on importance of teacher-child interactions for children’s
compensat ﬂ;‘)ment [6]. 12]. Moreover, teacher sensitivits h [;I toural A0 \whavioural development as well. More specifically, the operant conditioning model
Pla)’il‘lg-Z-ggheer e for. the d.evelopment of at-risk child};enas[l ]e on fol , {ieuses on the importance of the antecedents and the consequences of behaviour as
service teachers prl:)Ject aims to improve teacher sensitivity for both - Therefore, \igets for behavioural change. Teacher should set up the conditions under which
non-verbal and vwbe;‘ playing with pre-schoolers in the classroo: Pr];-serv!c? Jesired behaviour is likely to occur (stating clear rules), and if it occurs, the teacher
Aitiliiet grou;; amtrea;:her sensitivity m. By training iy Jiould reinforce this behaviour (praising desired behaviour) [14].
. earners s ¢
{guch Attachment and learning theories point at different aspects of teacher-child interactions
which are considered to be complementary in improving child behavioural adjustment,

during their care i
ers. Doing so, the project j : y
; : project is consistent with both the Erasmus und may be combined in two component interventions. The first component may be
Atachment-based and focused on improving the relationship quality. The improved

expected to act as an affective base, which facilitates the

_as was highlighted in th
the project focuses on two Erasmu: \

KA2+ Horizontal priori
priority for social inclusi .
on the youngest group (i.e. pre-schoolecr]sLI Zlf(‘); -5Mor ¢ specific, the present project fo (¢lationship is, in turn,
-3 to 6 years old) and on thejr teachers. “(lectiveness of behaviour management techniques focused on in a second, learning
1 {heory based, intervention component [14].

I the parent—child literature, several authors have combined insights from attachment
{heory and learning theory in two component interventions, the first component aimed
at promoting the quality of the caregiver-child relationship and the second at promoting
ihe caregiver’s behavioural management. The assumption underlying the combination
of these intervention components is that behavioural management, shown to be effective
in reducing externalizing problem behaviour - EPB will be most effective if it is applied
in the context of a warm caregiver-child relationship. Therefore, these interventions

THEORETICAL BACKGROUND

An online Playin,
on g-2-gether course has al i

= " L 1 already sho iti
de'\l/selltcl);gc}i, bof Bltlelglan preservice teachers [IZ], [lgv]r_1 ;t‘iep(;)s.lg‘g t?ffeCt - teac“l:‘
pr attachmeﬁtcgn galiz::'frothC Leuven-Limburg and KU Leuve; Bler;tge'rvemllon d
: g Ing theory that aims at j i 3 e
b ) s at impro i

eractions and to decrease child externalizing ppr:I;Tegrr:hﬁe%l;iliglrof'lEE?Cher-Chl:'

" IS type
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| Playing-2-gether coaching manual will be also part of it. The MOOC is ba§ed on
puinciple of Observational Learning in which it is shown that the obse_rvatlon of
t:l examples has positive effect on the self-designing products. The tool will be open

start with a child-directed interactive play time. This play time is viewed as a i
upon which to build a high quality relationship that may promote improved ¢
child communication, increased positive emotional experiences, and motl ,
change within the child. [15]. This, in turn, is expected to facilitate the child’s

for, compliance with, and the efficacy of the behaviour management techniques
on learning theory which are practiced during the second intervention compo!

 und thus will be able to be consulted and used by all EU pre-service teachers, in-
1w teachers and teacher trainers.

SWiput 4: Playing-2-gether coaching manual. In the final phas.e of thf. project
Wwipating teachers will be trained as coaches for other pre-service and in-service
hers. Therefore the coaching manual will be developed whlc.h may be used
~plementary to the MOOC. Complementing the MOQC by_ a coachmg- trajectory has
Wnonstrated  more  effective  teacher-child interactions in comparison to only
“plementing the MOOC. The coaching manual will_ be based on the f:our ‘components
1 the AC/ID model for complexing learning: learning tasks, supportive information,

wedural information and part-task practice (Merriénboer and Kirschner, 2013) [15].
r.:v voaching manual will be available in English, Sl-ovak, Dutch, Portugucse and
fiench, so that many European teachers can consul.t it. The try-out version of tf.le
“ o hing manual will be presented at the national multiplier events and will be tested in
Wi lullowing months by the participating teachers.

METHODS

The project management methodology goes from preparatory acti
implementation, evaluation and dissemination. All activities are bundled into
defined outputs. The project itself is broken down into 4 outputs. Each ¢
assigned to a lead partner. By delegating authority to run activities for this o
each partner is ensured the inclusiveness of most of the partners in the
management and therefore ownership for the outputs. In doing so the
consideration of the profile of the institution was taken as well as, the qualification
experience of people involved. The responsibility on the different intellectual
and multiplier events is taken by different partners, based on their specific exp
this output.

Output 1: Animated videos - the goal is to give an attractive summary of the
the-art on two important elements of the project: teacher sensitivity and i
preschools. However, to date, an attractive animated video that explains the |

MESULTS

Py ing-2-gether intervention consists of two six week components during which one-

“none play sessions with the target child take place outside Fhe classroom..These p!ay
s sy o Saleais preschiools. Is ot yet SR “asions are held twice a week, for approximately 15 — 20 minutes per session. During
i o 0 it iy Eilionn Oy importance and (i Wi sessions, the teacher is given the opportunity to practice skills to }mprove.the
g 1 Toas g inspire them to implement more teacher sef : W her-child relationship quality - TCR (I1st component) and the teacher’s behaviour
TR R ' Wwnagement (2nd component) in a safe learning environment, and the teacl.'ners are
“ivouraged to apply these skills to the classroon!. In the Ist component, Relationship-
{iume, the play sessions are child-centred. The child can choose t.he activity or tl.ne game
wil the teacher has to follow the child’s lead. The teacher practices S!(I"S that improve
Wacher sensitivity and that focus on making a strong c9npectlon‘ with the chl‘ld. F(?r
“vumple, the teacher observes the child during the game, imitates his ;')lay, d;scnbes his
W tions and labels his feelings and also pays attention to the cl}lldren s.relatnonal ne:::c'is
wil tries to respond to them in an adequate manner (“developmg rclatlon_al themt.es in
Hanking Time) [2],[8]. When the teacher feels comfortable with these basic t_cchm.ques,
I or she can take the child’s relational needs into account and let them glflde h!s/her
wtions. In case the teacher feels like the child has difficulty expressing his/her
“motions, the teacher can label his/her feelings more frequently to give a voice to the
+hild’s emotions. In the 2nd component, Rule-Game, the sessions are teacher centrec'l.
Ihe teacher chooses the activity or the game, and the child has tq follow fhe teacher’s
lead. Moreover, the teacher practices skills to improve child behfoloural adjustment and
twduce externalizing problem behaviour - EPB, sug'h as giving clear commands,
ntroducing rules. If the child disruptive behaviour- persists, _thc t'eacher can make use of
fime-out, but it is important that the sessions remain a positive time spent together [13],
[14].

During the period of 2018 — 2019 in every participating country were recruited pre-
whools and chosen the children with EPB. In every class of pre-school group parental

Output 2: Good practice videos — are made by the pre-service and in-service teac
the national professional learning communities. They show the examples of
sensitivity and inclusive classrooms. They also show examples where teacher se
and inclusive classrooms are less easy to attain. These videos will be put on the M
Open Online Course (MOOC) on Playing -2-gether. Videos of strong mon
troublesome areas have been made by the pre-service and in-service teachers
participating schools in every country except Belgium. The teams of teachers are
position of detecting and anticipating the “hard parts” of teacher sensitivity. The
parts” are these areas where improvement is not so easy to access. Singling out
“hard parts™ for special attention, practicing them on the side, developing strateg|
deal with them better, ultimately, make it easier to recall the information and reint
later into daily practice.

Output 3: Developing of a Massive Open Online Course (MOOC) on Playing-2-
that will include the following items: a general introduction, the animated videos
provide the state-of-the-art on teacher sensitivity and inclusive preschools in la
terms, good practice videos on high quality teacher-child relationships with mome:
moment description of the shown interactions. Moreover there will be incl
discussion forum where pre- and in-service teachers can post their comments on
good practice videos of other countries (as part of an assignment for the professio
learning communities). In the discussion forum, new issues on specific topics re

teacher sensitivity in inclusive classrooms (innovation problems, god practices) can

e iips://doi.org/10.5593/SWS.ISCSS.2019.4 383




6" SWS International Scientific Conference on Social Sciences 2019

consent to participate in the intervention part was requested for the sel
schooler.

At the start of each intervention component, the consultant provided training
teacher. These training sessions were designed to (a) introduce the teache
Playing-2-gether skills, (b) help solving practical problems, such as finding a

supervision of the other children during the sessions, finding a place and time
sessions during the school day, and (c) inspire teachers to apply the Playing
skills in the sessions and in the classroom. In the fourth week of each of the int
components, a consultation took place, including a recorded observation of a Pla
gether session, followed by a video-feedback session with the teacher. Consult
performance feedback have been shown to improve the outcomes of schoc
interventions beyond those achieved through instructional workshops. ‘
Beyond the results the project generates following results: 9
Better outcomes for pre-schoolers. Recent research has shown the importance ¢
teacher sensitivity for young children’s current and later academic, behavious
socio-emotional development [13]. Moreover, teacher sensitivity has been found o
compensatory effect for the development of at-risk children (e.g., children
disadvantaged home backgrounds [11].This project aimed to improve recognisabil
effective teacher-child interactions as a basis for inclusion for all preschool teac!
for teachers who focus on teaching at-risk children.

Offering pre-service and in-service preschool teachers possibilities for profe
development in matters relating to teacher sensitivity as a basis for inclusion | }
classroom, which are fundamental basics for providing high quality early childh
education. By practicing in co-teaching and video feedback, teachers
professionalized to take the role of Playing-2-gether ambassador for other teachers,

Professionalization of the participating staff within and beyond the partnership - 0
experience intense international cooperation, to overcome intercultural and | \
differences (e.g.. clarification of the concepts “teacher sensitivity”, “inclusio
different educational systems) and to improve their skills in distance teaching
learning via MOOC [4]. Moreover there is an opportunity to integrate the Pla
gether MOOC into the own curriculum, as the MOOC is open access. The staff o
partner pre-schools and other participating pre-schools gets unique opportuni
professionalize with the whole team via a broad supportive international network, wl
fits within the priority of “intercultural education and lifelong learning.” Cury
challenges in European education (e.g., refugee crisis, super diversity) will be
better when European counties cooperate, think together and learn from each other ¢
how to provide high quality early childhood education for all.

Strengthening of existing cooperation and relationship among the partner unive
colleges of teacher training and teachers of the participating schools. Teacher trai

will coach both pre-service and in-service teachers in the professional lea
communities.
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1 UNCLUSION

1w project activities showed that the Playing-2-gether intervention reduced teacher-

il conflict and child externalizing behaviour, and t_hereby contribu_tes to the er_npmcal
“iulence on two component interventions targeting teachc;:r-_chlld mteractlonsh to
Jeorense child externalizing problem behaviour. Additionally, it is also an approach to

Judl some light on the (differential) contribution of a re'lationshnp-focusedfanttviv Oat
L lviour management-focused intervention component 1n the cffectsl tc? el I
“umponent teacher-child interventions. The results showed tl.lgt a first, relaf lonshi;l)d
Lwused intervention component, in itself, produce_d positive effgf:ts on 1c o
“uiernalizing problem behaviour, closeness, and conflict. To further 1sen;angfi:: =4
uilque effects of both components, future research should reverse the order ot'orls
\lervention components and/or compare the effects of .two-component-mterven lded
W ith one-component-interventions. Moreover, futur? st_ud1e§ are strongly rect:imr!len o
W Include intermediate assessments to gain more insight in what happens during

Wiervention.
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WILITIES OF IMPLEMENTATION OF ONCOLOGICAL PREVENTION
111 AL TH EDUCATION IN ELEMENTERY SCHOOLS IN THE CZECH
REPUBLIC

1'rof. Dr. Jitka Slana Reissmannova

Smejkalova
| University Brno, Faculty of Education, Czech Republic

“Relationships between 1.

IRACT

Jplastic diseases are among the most frequent chronic non-communicable diseases.
i (zech Republic, every year over 95,000 malignant tumours are diagnosed and

25,000 patients die as a result oncological diseases despite the fact that their onset
mﬂucly affected by lifestyle. After cardiovascular diseases, neoplastic diseases
Spresent the most frequent cause of death. For this reason, it is very important to know
W basic information about this issue in order to prevent the disease and reduce the
Lumber of oncological patients. The family and the school play a major role in primary
pevention of oncological diseases. Health education is a key subject that can have a
Jujor impact on health literacy among the population and reduction of the prevalence of
Lological diseases susceptible to lifestyle. The text presents the results of an analysis
! u health education textbook and the Framework educational programme for
Uementary education. It also describes materials that can be used in teaching
“ncological prevention, but these are designed only for primary school or contain only
wimne topics. The key message of the paper is the presentation of a methodological
\uterial aimed at teaching of oncological prevention in lower secondary schools and the
partial results of its practical verification.

heywords: Oncological diseases, prevention, Framework educational programme for
pp. ‘lementary education, textbooks, health education, methodological material

INTRODUCTION AND THEORETICAL BACKGROUND

[ he most frequent neoplastic diseases in Czech Republic include the following [8]: skin
(ancer, prostate cancer in men, breast cancer in women, colon and rectal cancer, and

lung cancer.

I the Czech Republic, the three following screening programmes are in place that focus
on oncological diseases: breast cancer screening (from 45 to 69 years mammography
¢xamination once every two years), cervical cancer screening (from 15 years cytological
and colposcopic examination of the cervix), colon and rectal cancer screening (from 50
{0 54 occult bleeding test once a year, from 55 years once every two years or once every
10 years colonoscopy screening).
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